


DEATH COMES FOR THE ARCHBISHOP
(Continued)

[Father Vaillant’s] letters . . . , | come and stand in this
alcove and look up our little street with its one lamp,
and just beyond the turn there, is New Mexico; all that
he has written us of those red deserts and biue
mountains, the great plains and the herds of bison,
and the canyons more profound than our deepest
mountain gorges.” The sister, of course, is getting her
New Mexico twice removed, like Cather’s readers, and
from a French perspective. The novel's Southwestern
country is filtered through a cultivated European
sensibility, which is why mesas resemble “vast cathe-
drals,” Stone Lips cave is “shaped somewhat like a
Gothic chapel,” the prairieland sky is “empty” and
“monotonous to the eyes of a Frenchman,” the quarry
of “golden ochre” rock glows like the “old Palace of the
Popes, at Avignon,” and the “golden-face” of the Midi
Romanesque cathedral is appropriate against its
“curtain” of “rose-coloured,” “pine-splashed” New
Mexican hills.

The correspondence Latour detects near the
beginning of the novel between the “wooden figures of
the saints” (santos) in New Mexico and the “homely
stone carvings on the front of old parish churches in
Auvergne,” and later between the painted altar decor
at Laguna and a “Persian chieftain’s tent . . . in a
textile exhibit at Lyons” reveal Cather’s own significant
artistic interest in what she referred to as “the utterly
unconventional frescoes and countless fanciful figures
of the saints” in Southwestern mission churches and
indicate the museum or art gallery dimension of the
novel's filtering perspective. The grim skeletal santos
of death kept in churches for Holy Week and Penitente
observances reminded Cather of Holbein's Dance of
Death series, to which (although Death in Holbein
comes to a mere bishop) she credited her title.

The combination of subject, landscape, and per-
spective suggested in Howlett's material provided
Cather an opportunity to duplicate in prose contempo-
rary French art that had teased her since the 1902 visit
of France. “Since | first saw the Puvis de Chavannes
frescoes [actually oils on canvas] of the life of Saint
Genevieve in my student days,” she revealed to the

Commonweal, “I have wished that | could | try some- -

thing a little like that in prose; something without
accent, with none of the artificial elements of composi-
tion.” The eight panels (two triptychs and two indepen-
dent panels) painted for the right and left walls of the
Pantheon in Paris provided her with a model for doing
“something in the style of legend, which is absolutely
the reverse of dramatic treatment,” and Howlett’s book
provided her a subject that naturally lent itself to the
style of the legend of Paris’s patron saint, who, like
Lamy (Latour), built a church.

Excerpt from John J. Murphy’s Historical Introduc-
tion to the forthcoming U of Nebraska Press Scholarty
Edition of Death Comes for the Archbishop.

A Parisian Views Cather’s Southwest
llustrating Willa Cather

Frangoise Palleau-Papin
University of Tours

“The lake . . . he could recall all its aspects perfectly.
They had made pictures in him when he was unwilling
and unconscious, when his eyes were merely open
wide” (The Professor’s House).

As Harold von Schmidt, who illustrated Death
Comes for the Archbishop in 1929, explains, every
illustrator first studies the literary text as a critic: “I
always ask myself why the story was written, then try
to add something constructive to augment the writer's
intention, to enhance it. | prefer, usually, to paint the
spirit and the background of the action rather than the
action itself, though, of course, this is not always
possible (interview with Harold von Schmit, American
Artist, issue 109 [Nov. 1947]): 56). Every reader of
Willa Cather’s texts knows how visually her prose can
take hold of one's imagination, and how, like Tom
Outland at Blue Mesa, we are apt to see pictures
behind the printed page: “When | look into the Aeneid
now, | can always see two pictures: the one on the
page, and another behind that: blue and purple rocks
and yellow-green pifions with flat tops, little clustered
houses clinging together for protection, a rude tower
rising in their midst, rising strong, with calmness and
courage — behind it a dark grotto, in its depths a
crystal spring.” My own attempt at illustrating Willa
Cather, and in particular Death Comes for the Arch-
bishop, in woodcuts and typography, has stemmed
from a desire to share how | visualized the “thing not
named,” the respiration, the rhythm, the breathing
softness and the decisive cut of Willa Cather’s writing.

He must have travelled
through thirty miles of these conical red hills,

Fr. Papin 1995

winding his way in the narrow cracks between them,
and he had begun to think that he would never
see anything else.






VIRGINIA SEMINAR NEWS (Continued)

Virgil Albertini, an experienced Cather bibliographer,
has agreed to compile these syllabi and report to the
seminar on his findings. A packet of syllabi will also
be available for purchase.

ENTERTAINMENT AND EXCURSIONS

In addition to its scholarly attractions, the Seminar
week will offer a wide array of entertainment and
excursions designed to introduce participants to the
cultures of the Shenandoah Valley and Blue Ridge
Virginia. The Jack Tale Players of Ferrum College and
the Blue Ridge Institute will present an evening perfor-
mance of folklore and music. A gospel choir concert
from a Blue Ridge community church will evoke the
traditions of African American church music that are
important to Sapphira and the Slave Girl. A group of
Winchester-area quilters and quilt collectors - will
introduce us to the Shenandoah Valley quilting tradi-
tions that Willa Cather encountered as a little girl,
when she learned patchwork in Virginia. And local
members of the Cather family will join us one evening
for dinner and informal storytelling.

We will be welcomed to Willow Shade, the Cather
home, by owners Susan and David Parry, and we will
drive to family cemeteries and local landmarks, such
as the Double S and Winchester's Christ Church.
We’'ll also visit Belle Grove plantation, a National Trust
property reputedly designed by Thomas Jefferson. An
entire day will be spent in nearby Washington, D.C.,
featuring — as well as scholarly presentations — an
introduction by a local art historian to the art that
Cather might have seen on her visits to Washington at
the end of the nineteenth century and a free afternoon
in which to explore Washington museums.

As an_additional attraction, Site Director John
Jacobs, who has made arrangements for Seminar
meals and accommodations, promises an introduction
to the excellent Shenandoah Valley cooking for which
young Willa Cather was so homesick after her move to
Nebraskal

REGISTRATION INFORMATION

Make your plans now to be a part of this exciting
and stimulating week. For information about registra-
tion, travel, and accommodations, contact the Site

Director. For information about the program and about -

paper submissicns, contact the Program Director.
John Jacobs, Site Director
Department of English
Shenandoah University
Winchester, VA 22601

Ann Romines, Program Director
Department of English

George Washington University
Washington, D.C. 20052

e-mail: annrom@ gwis2.circ.gwu.edu

*For this list, see the Seminar poster. If you have not
received a poster, you may request one from either of
the Seminar Directors or from the WCPM.

Prefatory Note to
“Friends of Willa Cather”

Anyone who attended the 1989 Western Literature
Association meeting will recall the poignant moment
when we heard it announced that Mildred Bennett was
too ill to travel to Coeur d’Alene, and that her daughter
Alicia would read what her mother had written. In the
essay, called “Friends of Willa Cather,” Mildred de-
scribes her meetings (sometimes over years) with
Louise Pound, Mariel Gere, Dorothy Canfield Fisher
and Elizabeth Sergeant. . “Friends of Willa Cather” is
thoroughly in Mildred’s style — matter of fact, but
graced with telling detail and good humor.

A reason for printing “Friends of Willa Cather,”
then, must be the pleasure of being in contact again
with the first of Cather biographers, and of seeing her
investigating -manner first hand, as it were: observant
yet tactful, Mildred lets her interviewees go only as far
as they wish.

But a second — and | suppose more significant —
reason is that there are observations here that enlarge
our sense of Cather's behavior and personalily,
especially during her university years.

All biographers are agreed that Cather’s student
days were turbulent, marked by strong friendships and
academic successes, but also by sudden ruptures and
hurt feelings. The most discussed of these is the
break with the Pound family over the published ridicule
Cather heaped on Roscoe. When Louise Pound asks
Mildred to read the whole of the attack — included
here — we can sense Pound’s lasting resentment
against Cather. (We cannot help wishing that Mildred
had asked Pound the reporter's question, Why?
Pound must have had an explanation of some kind.)
Interesting, too, is that the loyal friend Mariel Gere tells
Mildred that following the Pound incident Mariel herself
was treated to a published assault, which she chose to
ignore. Why did Cather do these things?

To my mind, a clue may lie in the very last incident
Mildred questions Dorothy Fisher about — the prom
date with Tom Wing — rather, the fake date, since it
was entered into only as a dare. It doesn’t take much
sympathetic imagination to see how much hurt that
discovery must have given Cather. We have only to
think of her dressed for the ball in her elaborate gown,
a filmy affair with giant puffed sleeves (the picture is
reprinted in many places), to feel sure that she was
trying, as surely she had before, to be accepted
socially into universily life. And it is likely that jokes
and rebuffs of this kind had occurred before. After all,
Cather was, as the biographies make clear, bell('ger-






FRIENDS OF WILLA CATHER (Continued)

people may ask who he is and be told what fine
marks he used to get in his classes. He has ability
enough, but he just seemed to quit growing when
he graduated. He has never got past the blue-
ribbon, sheepskin, “yos salutamus” stage. He is a
University graduate, and that's all he ever will be in
this world or that to come. (The Hesperian, March
10, 1894, pp. 4-5)

It was a nasty piece of innuendo making it clear that

-although she did not mention a name, no one would
miss the intent of her lampoon. When Miss Pound had
finished, she said, “After my mother read this, she
said, ‘Never et that girl darken my door again!” and
she didn’t.” _

She then asked me what | thought of the essay
and | said | would have felt just as her mother did. We
were then able to have an excellent conversation. She
toid me how Willa had sat in their living room and told
a long story about how she had talked to Lillian
Russell and what Miss Russell had said and what Willa
had replied. She even described the hair-do and the
clothes. Finally, Louise had said, “But Willa, you have
never seen Lillian Russell.” “So | haven't,” she replied.

| also asked Miss Pound about the rumor of Miss
Cather’s being Lesbian. “But who was her partner?”
she asked. | said | didn’t know but thought perhaps
she could help me. “No,” she said, “l can't.”

During my research years | met and talked at
length with Mariel Gere who knew all the Lincoln
friends of Miss Cather. Mariel’s father founded the Lin-
coln Journal and Willa was a frequent visitor in the
home. Mariel let me read all her Cather correspon-
dence.

Mariel and | discussed the rift between Willa and
Louise. When the Pound-Cather fiasco happened,
Willa’s Lincoln friends wanted to shun her to show their
disapproval. Mariel told them that if they were true
friends they would stick by Willa no matter what.
Within a few weeks Willa wrote a caricature of Mariel,
equally damaging and unkind. Mariel said, “l just had
to swallow my own medicine and remain her friend.”

In Cather’s letters to Mariel after Willa was estab-
lished in Pittsburgh, she thanks Mariel for sticking by
her in the Pound affair. Some recent critics have
taken the word “affair” to mean something vastly
different.

Mariel also told me of a visit she and Willa made
to Brownville to do an article on the town. They were
guests of Senator Tipton, who paid for their hotel. The
people hoped that an article in the Journal would help
rejuvenate the place. Mariel acted as photographer on
the trip. In one of the churches Willa threw hymnals
on the floor and generally messed up the place to
make a more dramatic plot and articie. Mariel was
much embarrassed and felt they were taking hospitality
under false pretenses.

Miss Gere also told me how she had visited Willa
in Red Cloud and the two of them had caught and

chloroformed a sick cat in order to dissect it. Willa
showed her how to make an alcohol burner out of an
ink bottle and how to dissect the animal. Mariel felt
that Willa’s instructions helped her a great deal when
she went-out to teach biology.

Other friends Willa had in Lincoln were Dorothy
Canfield and possibly Edith Lewis, although it is not
certain that Edith and Willa knew each other, but
Dorothy and Edith played in the same prep school
orchestra.

The friendship between Dorothy and Willa contin-
ued for a lifetime — with a few interludes when they
could not agree. In 1948, when | was visiting the
Johnsons in Rhode Island, whom we knew from World

~ War ll days, Frances Johnson suggested the two of us

leave the kids with their fathers and drive up to Willa
Cather's grave. | was driving a new Packard and
puddies lay around the edge of the Jaffrey Cemetery.
Of course, | got the car stuck. When we finally got out
of the mud hole, we decided to go over to Vermont to
see Dorothy Canfield Fisher. We drove to Troy, New
York and ate lunch there. During lunch we thought
more soberly about our intended trip and decided it
would be a good idea to telephone Mrs. Fisher to see
if she would talk with us.

We asked at the cafe if they had a pay phone but
they said the only pay phone in town was down at the
depot at the bottom of the hill. We drove down there
and parked back of the building. Since we had only a
few hours to do all these errands, | left the motor
running and assured Frances Johnson that | would be
back in a minute.

When | went to the station window to ask the clerk
to make change for me so | could use the telephone,
| thought he seemed reluctant to do this. But | went
ahead and called the Fisher home in Arlington, Ver-
mont. Dr. Fisher answered and said that Dorothy was
not home, she was over at a graduation ceremony in
Marlboro. “But,” he added, “l don’t think she’ll talk to
you unless you have Mr. Knopf's permission. She’s
had this letter from Edith Lewis. | think it's all non-
sense and if | knew anything, I'd have you come up
and I'd tell you everything, but | don’t know anything.”

If Mrs. Fisher would not feel free to talk with me
unless | had Mr. Knopf's permission, | knew | had to
call him. But | was out of change again. When | went
back to the window, the clerk slammed it shut in my
face. | had felt he was unfriendly, but | didn’t know
why. | went out and looked around. A warehouse
stood within a half block. | stopped to tell Frances that
| had to get more change and went on to the building.
The woman there gladly gave me change. “What is
the matter with the people at the depot?” | asked. “Oh,
they’re expecting the payroll for the mill to come on the
next train.”

Then | realized that the sleek Packard with my
accomplice sitting in the seat, the motor running,
constituted a terrible threat. As | stepped up on the
station platform, the train roared in, threw off a cash



box and went on. The armed guards grabbed it up
and with triumphant looks at me tore off in a truck.

| went into the depot and called Mr. Knopf who
said he saw no conflict of interest in any conversation
I might have with Mrs. Fisher. Thereupon we took off
for Mariboro, Vermont. We arrived where a graduation
was taking place on a hillside, there being no building
large enough to house the audience and the VIPs from
all the prestigious schools of New England. On the
platform we spotted Mrs. Fisher and Robert Frost.

After Mrs. Fisher had given a short talk, she came
down into the audience and sat at the other end of the
plank where we were. | sent her a note to ask if |
might talk with her after the graduation. She sent back
the note with “yes.”

When the ceremonies had finished | went down to
talk with her, but as soon as | would ask a question
and she would get her hearing aid adjusted (I had not
realized she had a hearing problem all her life),
someone would stop for her autograph. Finally she
said that she could see we were getting nowhere and
she knew | wanted to talk privately. Would | meet her
in the library in fifteen minutes?

When we did meet, she said, “What's wrong with
Edith Lewis?” | said | didn’t know. Mrs. Fisher said
that she felt she had been shut out of the friendship
the last few years of Willa Cather’s life.

She did not have time to talk long then but invited
me to write and to visit her. | did write and received
excellent suggestions. Eventually | went to Burlington,
Vermont, to read the Fisher-Cather correspondence.
Among the many letters | most appreciated those
concerning One of Ours. Willa identified herself with
Claude Wheeler and Dorothy with David Hochstein.
She wanted Dorothy’s criticism of the French war
scenes, since Dorothy had spent much time in France
and knew the language well.

In the collection was a letter to Mrs. Canfield in
which Willa Cather said that she did not blame Mrs.
Canfield for how she felt, that if anyone else had done
to Dorothy what she had done, she would feel the
same. | wanted to ask Mrs. Fisher about this letter but
I could not bring myself to do it. Later, when | ate
lunch with the Fishers and climbed the mountain back
of the house with Dorothy to look for lady slippers and
fern, 1 could not ask. | thought | probably already
knew.

In one of the Gere letters Willa had mentioned
Tom Wing in connection with a night of morphia and
morpheus and her comments about him led me to ask
Mrs. Fisher if she knew Tom Wing. She did; Wing had
lived in Arlington, but was now dead. Her brother,
James, however, had known him well. | asked if E. K.
Brown had talked to him but apparently Miss Lewis
had instructed him not to talk to Tom Wwing.

Mrs. Fisher, however, insisted | must talk to her
brother, James. When she called him on the tele-
phone to set up an appointment, | could tell from her
end of the conversation that he was reluctant to talk.
She told him firmly that he was going to talk with me,

and he did. He said that Tom Wing had taken Willa to
some prom dance when they were graduating, and he
had done it on a dare or a bet. Willa had taken his
invitation at full value, but realized eventually that the
date had been a joke. In her letters to Mariel she
declared she would follow her art, no matter what or
who tried to prevent her. »

The last letter | sent Dorothy Canfield Fisher was
answered after her death by her secretary. They had
read my letter to her and discussed it before her death.
She had given her usual kind reply.

Although | had corresponded with Elizabeth Shep-
ley Sergeant for several years, | did not meet her until
1955. She lived in a little cottage in Piermont on the
Hudson. [ took the bus from New York to get there.
She was then working on her biography of Robert
Frost and having difficulty as he was not always
pleased with her script. Her pet cat was jumping about
the living room, over the typewriter, the desk, the
chairs. Miss Sergeant told me the cat's name was
“Willa Cat.”

In regard to most of the questions | asked about
Willa Cather, she referred me to her correspondence,
which she had put into the Morgan Library in New
York. She also suggested | talk with Witter Bynner.
As for the Morgan Library, they would not let me read
the letters (Edith Lewis had this much power) and |
heard that Witter Bynner hated women. By this time,
my courage failed occasionally and | did not want to
confront a woman hater. | asked a friend to go see
him, but he did not obtain any information.

The day when [ talked with Miss Sergeant, | had
laryngitis. When it came time for me to walk to the
corner where the bus would pick me up, Miss Sergeant
protested that | should eat something or drink some-
thing. 1did not accept her offer. However, as | stood
on the corner, | saw her, a frail little lady, walking up
the hiill toward me, bearing a little glass of wine. |
drank it with much gratitude and it did warm my heart
on the trip back to New York.

— Red Cloud, June 1989

Willa Cather’s New York
Save the Date!

Plans are underway for an International Willa Cather
Colloquium to be held June 20-27, 1998 at Drew University
in Madison, New Jersey. The focus of the colloquium will
be on Cather's years in the New York City area, and the
ways in which the Big Apple influenced her work. The
event will include addresses by some of the finest Cather
scholars as well as tours of New York City and environs
focusing on Cathersights. For further information please
contact Karen Marquis or Angela Conrad at Willa Cather
Colloquium, c/o Drew Graduate School, Drew University,
Madison, NJ 07940, or by e-mail: aconrad@drew.edu or
kmarquis @drew.edu.







Almost from her first day of school, Cather made
an impression that many of her students would not
forget. Perhaps one of the most complete portraits of
Cather as teacher comes from a former student, Fred
Otte, Jr. He begins by describing her appearance
compared to the other faculty members:

Looking over the faculty in the assembly hall, they
seemed mousey, rather shabbily dressed, collec-
tively funereal. That is, all but one. In a neat brown
suit, wearing a crisp white shirt waist with Peter Pan
collar and cuffs, this one looked trim, smart and tidy
amid her drab surroundings. Her lightly tanned
complexion was fresh and clear, with the slight flush
of peaches ripened in the sun and wind. Her hands
were brown and strong — almost masculine. She

~ sat at ease, looking over the pupils. (“The Willa
Cather | Knew,” 2, SC)

Phyllis Martin Hutchinson, who would write a memoir
and bibliography honoring her former teacher, remem-
bered Cather as “good looking, with gray-blue eyes
and dark hair worn pompadour fashion. She had
intermittent dimples and beautiful, even, white teeth
that seemed to flash when she laughed” (263).

Otte, Hutchinson and Cather's other students
would quickly discover that Cather was quite different
from the other teachers they had previously encoun-
tered, but not just because of her appearance. Her
entire approach to teaching was based on beliefs she
had been shaping for years, heavily influenced by
those who had taught her. When Cather moved to a
teaching career in Pittsburgh, she took with her the
principles of education she had seen in her own
teachers. Her devotion to the humanities, her concern
for her students, and her teaching methods all suggest
a soundness in modern educational principles.

Her own interest in and emphasis upon literature
and the classics support her sense that education must
do more than enable us to make money. Later in her
life, in the thirties, she would be dismayed about the
aftitude toward the arts in modern American life and
the direction in which university education was moving
— a fascination with all things contemporary at the
cost of “the great performances of the past” (Brown
and Edel 290). Brown and Edel cite the incident in
which Cather was asked why she taught Latin and
English to high school students. When she replied that
she liked both the languages and the literature, her
interviewer was astonished. “Education seemed to her
to become more and more an exaltation of technology
and an aid to making money,” and she wondered how
anyone could truly believe this was education; “what
could be said for a people that did not care about
Shakespeare?” (290) In contrast were her own
aspirations for her students, as one of them recalled:
“She tried to impress her own high ideals upon us, and
taught us to avoid the tawdry at all costs” (Byrne and
Snyder 50). The “tawdry” was everywhere, and it was
threatening. Cather wrote in 1923:

The classics, the humanities are having their dark
hour. They are in eclipse. But the ‘classics’ have

a way of revenging themselves. One may . . . hope
that the children, or the grandchildren . . . will go
back to the old sources of culture and wisdom —
not as a duty, but with burning desire. (“Nebraska:
The End of the First Cycle” 7)

Thus Cather’'s own beliefs about education had
been shaped by her own teachers. From her high
school commencement address to her essay on
Carlyle, her early experiences with the humanities led
to her adult conviction that education provided a
doorway to art. As an artist, she “rang the humanistic
alarm, and the novels and short stories in which it
rings out are, in addition to their value as art, Cather's
gift to the teachers and students in the second half of
the twentieth century” (Byrne and Snyder 67).

In addition to her belief in the importance of the
humanities as a cornerstone of her educational philos-
ophy, Cather also exhibited deep concern for her
students. Perhaps the best evidence of this fact
comes from her former students. Frances Kelly
suggests that “Everyone seemed to know she was
really interested in him or her” (Byrne and Snyder 55).
Cather wielded enormous influence on her students,
and there is no question that she liked working with
students, even though predictably she found at times
the daily grind of school exhausting.

Many students remembered her with respect and
affection. In 1966, C. H. Klingensmith recalls Miss
Cather from Allegheny High School, saying, “She
seemed to take an interest in my work. We got along
real well” (Letter, Marion Marsh Brown Collection).
Byrne and Snyder describe Klingensmith as a “student
of some ability,” who cared only for “baseball and his
English class” (61). Though Klingensmith dropped out
of high school before earning a diploma, he reported
that Cather was “generally well-liked,” but that he
especially admired her for her control of her classes
(61). Bruno W. Merker agreed, recalling “no non-
sense” during the class period and crediting Cather
with his success as an English student the University
of Pittsburgh (Byrne and Snyder 60). Even students
who were not in her class wished they had been.
Josephine Anderson regrets “that | was not in her
class as | have been one of her great admirers, one
who has bought, paid for and read every one of her
books” (Letter, 15 May 1967, MMBC).

Cather’s relationships with her students lasted for
years, in much the same way she remained close to
her own teachers — Miss King and the Goudys of Red
Cloud, and Herbert Bates of the University of Nebras-
ka. Fred Otte writes of his remembering her birthday
every year and her comic threat if he were ever to
reveal the date of her birth. He also describes his
visits to her home in New York City:

Now and then when in New York, | went to #5 Bank

Street to hear and tell the latest news. Here it was,

in front of a cozy fireplace, with tea and scones, |

saw the exciting snap shots of her Mesa Verde

expedition. Willa never lost her love for the western

(Continued on page 10)



WILLA CATHER, ENGLISH TEACHER
(Continued)

country, nor her interest in any personalities or
incidents which might have possibilities for future
writing. | eagerly read every thing she wrote, and
just for old time’s sake, | imagine, she asked for my
opinions. (“The Willa Cather 1 Knew,” 6, SC).

Obviously close to his teacher, Otte believes he is the
namesake for Fred Ottenburg in The Song of the Lark.
Another of Cather’s Pittsburgh students, Norman
Foerster, would become a writer and critic himself and
remain a lifetime correspondent. In a 1910 letter,
Cather writes to congratulate Foerster on an article he
has written. She indicates her previous confidence in
his ability to succeed. Still the mentor, she offers to
give Foerster a letter of introduction to Ferris Greens-
let, and even offers him the opportunity to free-lance
for McClure’s. She closes by writing affectionately of
her wishes for his success (20 July 1910, SC). Later,
in a letter dated that same year, she writes praising his
style, pleased that he has outgrown his complex
sentence structure and grateful that he has become a
better editor of his own work (Letter, 24 July 1910,
SC). Still later that year, she writes again to ask if he
has subjects in mind for articles (1 October 1910, SC).
Thus Cather continued to do for Foerster what her
teachers had done for her: offer support, even assis-
tance, criticism, even advice if needed. That Foerster's
regard for Cather continues is evidenced in her 1936
letter asking him not (my italics) to recommend her for
an honorary degree from Rockford College. That a
student would, some thirty years after having been in
her class, want to so honor her is indeed a tribute to
his teacher. Remembering Edith Lewis’s comments
about Cather's correspondence with the Goudys, her
former teachers, we have a sense of Cather coming
full circle and writing the same kind of letters to her
students that her teachers had written to her.

Fred Otte writes affectionately of Cather’s enthusi-
asm for her students’ learning and performance. At
one point, she recommended that he not return to
Central High School but instead attend a good school
like one she had heard of in Switzerland. She ar-
ranged to tutor him in English. He describes the
lessons: ‘

As a tutor, Willa was a patient, but hard task-
master. She insisted upon careful and thoughtful
work, however imperfect it might be in quality, for
she often reminded me that we learn by doing . . .
. Willa had been raised with the boys of her family
and she understood them. She was the only
person | had ever known who made me like study
until it eventually became a habit. (“The Willa
Cather | Knew” 3-4, SC)

We think of Gaston Cleric’s remonstrances to the
young Jim Burden and realize once again that with
Cather fiction and reality are close neighbors.

But her years at Central and Allegheny High
Schools did more than demonstrate her concern for
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students and cement her philosophy about the impor-
tance of the humanities in education. Her methodol-
ogy suggests sound, modern educational practice.
Phyllis Hutchinson describes the typical English
curriculum of the day:
. .. “English” in elementary school had been limited
to grammar drill, parsing words and diagramming
sentences. By the time a pupil reached ninth grade,
he was supposed to know how to write grammati-
cally, but the world of literature was mostly un-
known. | think Miss Cather reveled in opening up
the Realms of Gold to us and in stimulating our
imaginations with her own enthusiasm . . . . (264)

Hutchinson goes on to recall that Cather was the first
teacher to “give us a list of books for summer reading”
(265). Obviously Cather wanted her students to have
the same exposure to the classics that she had been
fortunate enough to have had. In 1939 she would
explain this idea:
I think we should all, in our school days, be given a
chance at Shakespeare, Milton, Fielding, Jane
Austen — coming down as late as Thackeray,
George Eliot, George Meredith, and Thomas Hardy
... .| mean that students can be “exposed,” so to
speak, to the classics. If the germ “takes,” in very
few, it will develop, and give them a great deal of
pleasure in life. And those who do not catch the
infection will certainly not be at all harmed. (Bohlke
191)

Cather wanted her students to understand how
language worked. So she taught them elements of
poetry. Prosody was important in Miss Cather's class.
Ida Little recalled, “She was great for similes and
descriptions” (Byme and Snyder 58), and Phyllis
Hutchinson agreed, remembering Cather's comparison
of a “chrysanthemum on a coat lapel to a bunch of
coleslaw” (58).

In addition to her emphasis on the classics and the
prosody of poetry, most compelling are her theories
regarding the teaching of composition. Cather be-
lieved in the effectiveness of frequent writing experi-
ences. As Phyllis Hutchinson recalls:

She knew the only way to leamn to write was to
write, and she set us to writing themes, one every
class day, usually in the first ten to fifteen minutes
of the period. We did not know until we came to
class what subjects she would assign. They were
simple subjects like “My first Party,” “An Italian Fruit
Stand,” “My Favorite Play” . . . . (264)

This was a technique Cather had come to know very
well at the University of Nebraska under Herbert
Bates’s instruction. In a letter written in 1943, Cather
recalls that she was a member of Bates’s daily theme
class, and their themes were often used in the Hesper-
ian (Letter, 10 September 1943, SC). Cather under-
stood well the need to write frequently. In her column
in Pittsburgh's National Stockman and Farmer, Cather
had earlier addressed the need to know how to write

‘and how to learn to do so: “it [the ability to write] can be

cultivated inexpensively, without the aid of a teacher or



an expensive instrument. You can perfect yourself in
this by merely reading the books of men who wrote
well and by practice” (12 November 1896, 783).
Additionally, Cather advised her students to “write
out of their own experiences” (Byrne and Snyder 56).
Foerster recalls her response to his writing:
She liked some of my own themes. | remember
one, which | believe | still have, on my memory of
the dreamy summer time while | lay in bed during a
blizzard that beat against the windows. On her
advice | submitted it to the High School Journal
where it appeared to my great delight, with my
name in print for the first time . . . . What could | do
but admire and respect her? This attitude was
heightened in my second year (when | no longer
had her as a teacher) by the publication of her April
Twilights. | thought it wonderful of her to write a
book . ... (Brown 93-94)

One needs only to remember the summer picnic in My
Antonia, or the boys swimming in Mrs. Forrester's
marsh, or Lucy’'s Gayheart's skating party to under-
stand why Cather would have found such a theme so
appealing. And, of course, Foerster's reaction to
seeing his words in print could just as easily have
been Cather's own words after her Carlyle essay
appeared. Cather would remark in 1915 that “the
young writer must learn to deal with subjects he really
knows about. No matter how commonplace a subject
may be, if it is one with which the author is thoroughly
familiar it makes a much better story than the purely
imaginational” (Bohlke 15). Cather's advice to her

students anticipates her later description of the writing

of O Pioneers!:

O Pioneers! interested me tremendously because it

had to do with a kind of country | loved, because it

was about old neighbors, once very dear, whom |

had almost forgotten in the hurry and excitement of

growing up and finding out what the world was like

and trying to get on in it . . . . (Willa Cather on .

Writing 93-94)
What Cather was teaching her students about writing
were the very principles she used herself What her
teaching experience suggests is that, much like the
Lincoln and Red Cioud years, education and educating
were critical steps in her long apprenticeship.

Another of Cather's techniques in teaching compo-
sition was, as one student described, “designed to
teach us first to observe carefully, then to describe and
narrate clearly” (Woodress, A Literary Life 153). Once
Cather asked her class to writé a description of a tree.
Some of the students turned in reports they had
written based on research. Cather, however, dis-
missed those papers and instead chose to share with
the class a theme by a girl who had actually “looked at
a horse chestnut tree and written about what she had
seen” (Byrne and Snyder 56). This idea of observing
and describing from one’s own experience and vision

would be refined in “The Novel Demeuble” years
later:

Out of the teeming, gleaming stream of the present
[the novel] must select the eternal material of art.

‘mouth, adjective-spree period.

There are hopeful signs that some of the younger
writers are trying to break away from mere verisimil-
itude, and, following the development of modern
painting, to interpret imaginatively the material and
social investiture of their characters; to present their
scene rather by suggestions rather than by enumer-
ation. The higher processes of art are all processes
of simplification. (Willa Cather on Writing 40)

She must have remembered her students in Pitts-
burgh, when she writes in the same essay, perhaps
tongue-in-cheek, of “that drudge, the theme-writing
high school student” (41).

There is, in“all of this, a sense of unbroken experi-
ence from Cather’s writing to Cather's doing. Phyllis
Hutchinson describes the effects of her teaching:

‘Fine writing’ was her bete noir and we must de-

spise it as she did. She urged us to seek the right

word to express a certain shade of meaning; she
made literature come alive; she broadened our
horizons and encouraged us to make the most of
whatever ability we possessed, and above all, to be
ourselves. (Hutchinson 265-66)

Cather's disdain for “fine writing” would continue all of
her life. In a 1915 interview, Cather would talk about
herself as a “young writer”: “Every writer has to work
off the fine writing’ stage. It was a painful period in
which | overcame my florid, exaggerated, foamy-at-the-
| knew even then it
was a crime to write like I did, but | had to get the
adjectives and the youthful fervor worked off” (Bohlke
12-13). Cather learned this lesson from her own
teachers and then taught this lesson to her own
students. Later she would practice in her own work
what she had learned and taught.

"~ In spite of the fact that Cather was undeniably
effective with many students, some students and
colleagues resented her techniques and attitudes.

- Some students thought that she was too demanding,
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and James Woodress suggests that in terms of writing,
“She. was hard to please and graded themes very
severely” (A Literary Life 153). Hutchinson reports
“Seldom did she grade beyond 85 . . . . Mostly we got
70’s and occasionally achieved an 80 on our themes
which were all carefully corrected and retumed to
us” (264). Cather's students sometimes had mixed
feelings about her, depending to a certain degree, on
their class standing. However, another former student
disputes this comment: “In Miss Cather's class we
never thought about grades; we just enjoyed learning
about literature” (Byrne and Snyder 57). Hutchinson
remembers that her personality could not be ignored:
“She was greatly admired by some of her students,
and just as heartily disliked by others. This condi-
tion alone prevented boredom in class” (265). Perhaps
a more telling criticism of Cather as a teacher has to
do with her impatience with students who were not
bright, and what appears to be her penchant for
ridiculing them. Another of those former students
suggests that Cather was a perfectionist, who had little

patience with the stupid or careless student, “and
(Continued on page 12)



WILLA CATHER, ENGLISH TEACHER
(Continued)

once put a young man in his place by reading a letter
he had written. The errors must have been egregious
because she followed the reading by asking, “Why
didn’t you sign off ‘Yours intoxicatedly’?” (Byrne and
Snyder 62). Some of her colleagues recognized this
tendency to ridicule the less-than-brilliant student as
well. However, Phyllis Hutchinson remembers things
quite differently: “While Miss Cather had strong likes
and dislikes and was generally outspoken, she under-
stood the sensitivity of teenagers and never held us up
to ridicule as some of the other teachers did. I shall
always remember and be grateful that she took a faux
pas of mine in stride and did not give the class a
chance to laugh at my expense” (264). A woman who
taught at Aliegheny High School seven years after
Cather had left relates residual feelings of bitterness
from faculty members who recalled Cather’s “devotion
to the brilliant students and her intolerance of those
who did not learn quickly” (Byrne and Snyder 62).
Cather played favorites among her students, and “was
not very subtle about it" (Byrne and Snyder 64),
inviting particular favorites to tea at the McClung
house. Part of this criticism may have been a resuilt of
the fact that Cather did not mix socially with faculty
members because, as James Woodress points out,
“she went home when class was over and spent her
evenings grading papers, reading with Isabelle and
writing stories” (A Literary Life 155). Another teacher
clearly remembers Cather from Allegheny High School
with great admiration and respect. In a letter written to
Cather dated November 28, 1926, Adda Marlie writes
that:

. . . I shall never forget you and what an inspiration
you were to me during my first year's teaching . . .
nor my disappointment when | leamed that you
were not to return . . . .| am still able to visualize
your kind encouraging smile that never failed to
greet me no matter how busy you were . . . .| am
only one of the many students and teachers who
have been uplifted by your great tender heart . . . .
(SC)

Much of what former students and colleagues
relate is, of course, colored (or discolored) by time and
memory’s afterglow. Doubtiess some envied her
abilities. But perhaps a more obvious reason for adult
resentment of Cather lay in the fact that Cather was,
for most of her life, a person whose focus was clearly
established. She would not be diverted from her art.
She understood its demands and submitted to them.
Whether she was universally idolized or not, this clarity
of vision, reveals several important facts: Cather was
a teacher who practiced much of what she believed in,
much of what she herself had been taught, and what
she herself would go on to demonstrate in her “other
career.”

Not long before her teaching years were over,
Cather wrote a letter to Mariel Gere indicating her
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affection for teaching and her conviction that she
continues to become a better teacher (SC). That
Cather enjoyed her teaching a good deal is echoed in
a letter she wrote her to her homeroom students
when she left for New York. Dated 2 June, 1906, the
letter wishes them good luck and comments that “One
always has to choose between good things it seems.
So | turn to a work | love with a very real regret that
| must leave behind, for the time at least, a work |
had come to love almost as well” (Byrne and Snyder
63). She concludes the letter by extending an invita-
tion: “As long as | stay in New York, | shall always be
glad to see any of my students when they come to
the city” (63). In a letter dated November 22, 1906,
Cather would remark that she was sorry not to see
old friends on a recent visit to Pittsburgh, but she was
much in need of rest after her former students had
visited her in large and numerous groups (Letter to
Mr. Slack, HSWP). Of course, several of her students
continued to do that, off and on, until near the end of
her life:

Cather expressed her own idea of what constituted
excellence in teaching in 1939, some thirty-three years
after she herself had exhibited these same characteris-
tics and nearly fifty years after encountering these
same traits in her own teachers:

While | do not believe that English literature can be

“taught” in the sense that Latin can be taught, |

know from experience that an instructor who is

really steeped in his subject, who loves both litera-
ture and life, can, by merely expressing his own
honest enthusiasms, or his honest objections, have

a great influence on young people. If the English

teacher is vain and opinionated, and wishes to

astonish his classes by a lot of diagrams and formu-

lae which are supposed to explain to them why

Julius Caesar was written, and why Far From the

Madding Crowd is a fine novel, he will prejudice his

better students against the subject he teaches, and

will immensely reinforce the self-satisfaction of the

shallow and conceited ones. (Bohlke 139)

The faces of Miss King and Herbert Bates and all the
others are clear here. Clearly she wanted to be the
sort of teacher, not who astonished her students with
diagrams and word-counts, but one who opened doors
for them, as all of her teachers had done for her.

Though Cather would leave teaching to return to
journalism one more time, it became more clear to her
than ever before that journalism was not the kind of
work she wanted to do for the rest of her life. Edith
Lewis would remark that “it never gave her any plea-
sure to remember her newspaper work” (94), suggest-
ing that perhaps this was the reason it “never figured
in her novels” (94). As we think about the many
teachers in her fiction — Aunt Georgiana, Gaston
Cleric, Andor Harsanyi, Madison Bowers, Godfrey St.
Peter, Lesley Ferguesson, and all the others — it is
clear the same cannot be said about teachers and
teaching.






SELF-REFLECTIVE SYMPATHY
(Continued) '

The question of Paul as artist can also be exam-
ined through the narrator’s descriptions of his encoun-
ters with art. There is no reference to Paul creating
art, except with the possible attempt to fashion his own
immediate world. However, the narrator reports that
the Raffelli paintings “exhilarated him” and he “lost
himself® in the blue Rico (Cather 308). Then, after the
symphony, Paul found it “impossible to give up this
delicious excitement which was the only thing that
could be called living at all” (Cather 309). The claim
that these reactions amount to an immature response
to art, akin to Flavia’s fascination with the art world in
“Flavia and her Artists” (Woodress xix), dismisses the
narrator as overly sentimental and unreliable without
good cause. It seems now that the earlier question of
Paul as artist expands to whether Cather’'s sympathy
lies only with the artist as creator, or whether the label
of artist can be extended to include the fascinated
spirit. Looking beyond the text of the story to the
circumstances of its creation and Cather’s involvement
with the character can help clarify Cather’s feeling
about art and about “Paul’'s Case.” ‘

“Paul’'s Case” is the best known and most often
anthologized of the seven stories in The Troll Garden
and the one Cather obviously favored. A biographical
tie with Cather lies, of course, in the fact that the tale
was written betweén 1901 and 1903, while Cather was
teaching high school. Her inspiration for Paul comes
from two personal memories — one of an impudent
student in her Latin class and the other from her
feelings on first seeing the city of New York and the
Waldorf-Astoria Hote! (Wasserman 22). A much
publicized incident involving two boys who stole $2000
and ran away to spend the entire amount on high living
just before the story was written probably also infiu-
enced the turn of the plot (Meyering 186).

Cather's personal connection with the story is
underlined by scholars who detect her personality in
this troubled young character. Significantly, the story
was originally published with the subtitie “A Study of
Temperament,” suggesting, along with the title word
“Case,” that the emphasis in the story is on the mo-
tives and rationalities behind Paul’s behavior, not
merely on his actions. The shared attitudes between
Cather and Paul are apparent to several critics. Brown
points out that the split personality of the city — dead
yet, at the same time, so alive — was a constant
source of amazement to the young Cather (185). With
the theater as his source of light in the darkness of the
city, Paul has the same sensation: “in the midst of that
smoke-palled city, enamored of figures and grimy toil
Paul had his secret temple, his wishing carpet, his bit
of blue-and-white Mediterranean shore bathed in
perpetual sunshine” (Cather 314). Sharon O’Brien
sees “Paul’'s Case” as a flashback to Cather’s early life
when she chopped off her hair and assumed the mas-
culine persona of William Cather, Jr. and suggests that
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“Paul is a male version of Willa Cather” who shares his
longing to escape the drab and ordinary, rejecting
traditional gender'roles represented by Paul's aban-
doning his fathers values (283). Philip Gerber also
suggests the link between the young Cather and the
title character in the story: “Cather’s major fears about
her life [are] that she does not have enough talent to
succeed as a writer, that the security of family and a
steady income may seduce her away from her art, and
that her youth will slip away from her before she
accomplishes anything of value” (45). Paul echoes her
theme that true success lies in the artistic life when he
observes the German soloist in the symphony: “The
soloist chanced to be a German woman, by no means
in her first youth and the mother of many children; but
she wore an elaborate gown and a tiara, and above all
she had that indefinable air of achievement, that world-
shine upon her, which, in Paul's eyes made her a
veritable queen of romance” (Cather 309). Also the
narrator's understanding of Paul's fears about his
future again echoes Cather’s: “There it was, what he
wanted — tangibly before him, like the fairy world of a
Christmas pantomime — but mocking spirits stood
guard at the doors, and, as the rain beat in his face,
Paul wondered whether he were destined always to
shiver in the black night outside, looking up at it
(Cather 310).

Cather acknowledged the affinity between herself
and her character Paul and “confessed how much of
her own hunger and frustration were embodied in the
unhappy boy’s flight from the drab reality of his daily
life and in his instinctive reaching out for beauty.” She
also “explain[ed] the impulse behind ‘Paul’s Case’ and
others of her early stories as the raging bad temper of
a young person kept away from the things she wanted”
(Robinson 125).

Once we see Paul as a partial reflection of the
young artist Cather, expanding the focus to her ideas
about the nature of art and the artist can add to our
understanding of the story. The two epigraphs Cather
chose to introduce her first coliection, The Troll Gar-
den, help us appreciate the unifying theme she paints
with these seven stories. Even though various critics
interpret the quotations from Christina Rossetti's
“Goblin Market” and Charles Kingsley’s “The Roman
and the Teuton” differently, a definite concern for the
nature and purpose of art is common in these interpre-
tations. James Woodress feels that Cather “loved art
like a religion and dedicated herself to it, but she aiso
was aware that in the pursuit of any religion she might
mistake false gods for the true one” (xvii). And specifi-
cally, in the story “Paul’s Case,” Paul is essentially
“seduced by art” and “cannot distinguish between the
true and the false” (xix). Marilyn Amold agrees that
“he most overt treatment of the troll garden/goblin
market theme in the book” is seen in “Paul’s Case.”
Paul is “obviously the hungry forest child who is utterly
helpless before the luscious appeal of the garden,
represented for him in the trappings of wealth and in
his adolescent perception of the artist's world” (61).
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KR: | have 1o tell you that | enjoyed reading your book
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very much; | particularly enjoyed the clarity and
precision of your prose. It's seldom when one
can read an academic book and term it “enjoy-
able,” but | must say that yours was.
Thank you.
You write that Cather is the one major novelist of
her era to recognize that “migration links peasant
and poet, immigrant and aesthete, into one global
pattern of consciousness” (17). | wonder, would
such a linkage deem Cather an egalitarian writer
(reducing poet and aesthete to common people)
or something of a snob (raising special peasants
and immigrants to artist potential)?
I'm glad you asked this question. As with so
much of her writing, Cather is distinctive for her
clear vision here. | see her as neither an egali-
tarian nor a snob, but as someone who raises
important questions about those categorizations.
She’s no egalitarian, because even in her depic-
tions of “good country people” she makes crucial
distinctions. Just ask yourself about farmer soli-
darity in My Antonia, for example, when Mr.
Shimerda dies. And she is no snob, despite her
highly developed aesthetic senses — you'll find
aristocrats among the farmers and peasants
among the powerful in Cather. No, what | mean
by the statement you quote is that Cather was
tuned in to what | call elsewhere the “simulta-
neous enactment” of ideas in any civilization.
Education, money and social position create
artificial but very real, distinctions among people’s
styles of articulation. As a result, the same idea
- or notion held by, say, a first-generation Bohemi-
an Nebraska farm woman will manifest itself
entirely differently when articulated by, say, a
classically educated railroad lawyer. The vast
social difference between these two figures, when
treated by the methods of realism, will result in
narratives of intellectual gulfs, conflicts, and
mutual irrelevance. But in Cather's mind these
two figures. are connected. By virtue of their
experiences they share a common past, a com-
mon set of (what we would call today) cultural
values. Remember when Jim delivers the won-
derfully eloquent iine about how Antonia is a part
of his mind, how she influences his likes and dis-
likes, his tastes, and all that? It's a beautiful
statement about the interconnectedness of lives,
and his language reflects well on his teachers at
Lincoln and at Cambridge. Then Antonia re-

~ sponds and says something like, ain’t it wonderful
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how much people can mean to each other. Her
response is very pedestrian, but contains exactly
the same meaning as does Jim’'s eloquence.
She possesses the very same knowledge that
Jim possesses, but no one is going to quote her
words in a literary journal. She is no poet and
Cather doesn't suggest that this peasant is some
mute undiscovered sage. It's a question of
articulation, of enactment. Antonia’s mind speaks
as women for ages have spoken, through the
home she creates and in the way she nurtures
her children, including stories about her childhood
with Jim Burden. This is the form of her elo-
quence, and it's a language that Jim, we know,
cannot begin to utter in the home he has back in
New York. Now, we can talk about whose fan-
guage is privileged in our culture, but that's
another issue from the great fact of this Catherian
human ecology. Despite the wide gulf between
their articulations, Jim and Antonia are saying the
same thing: they believe in the power of this
landscape and this time to produce these new
people, this new nation, and they reject the idea-
that people as diverse as they cannot share
recognition.

In your book, you insinuate that William Faulkner
has been canonized in American letters due to
his general insistence on a sense of home and of
national origins in his work, in contrast to the
migratory consciousness of Willa Cather. You
cite the Snopes clan as Faulkner’s one acknowl-
edgement of the migratory consciousness.
Wouldn't Thomas Sutpen embody such a con-
sciousness at the heart of Southern plantation
culture, undermining any Southern claims to
stable lineage? As well, Joe Christmas, Joanna
Burden, Gail Hightower, and Lena Grove present
a crisscross pattern of migration in Light in Au-
gust; in other words, isn’t it possible to read
Faulkner as potentially destablllzmg a Southern
sense of place?

You're right about Faulkner. | guess the differ-
ence | see here is one of emphasis. All the
characters you cite have strong desires to estab-
lish or maintain a home — some of them, like
Hightower and Burden, clearly stay home too
long. And the characters who migrate, like
Sutpen, do so for negative reasons, because they
had to set aside a wife, or, like Snopes, move
away from an arson charge. But it is unfair and
stupid of me to generalize this way. The fact is
that Faulkner and Cather speak to each other in
very complex ways. In Cather and Faulkner we
see the crossing of horizontal and vertical axes in
American literature. On the one hand, we have
Cather's axis of migration: ahistorical and “bur-
dened” only in name, throwing the bride and
groom to the wolves and racing ahead to another
place, defining the self spatially, by where one
had been, a sense of self mapped out and
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charted, fired by the dream of finally settling in
one place or by images of those who have
achieved such stasis. On the other hand, there
is the Faulknerian axis of rootedness: firmly
identified by a localized and fixed sense of the
past, directed and guided by the words of the
dead, asserting one’s desires (such as for teeth,
in As I'Lay Dying) only and always within those
words, defining the self historically, by what
happened here, a sense of self with precedents,
fired by the dream of escaping or by the memory
of those who managed to break free. It's an
American dilemma, to find flat land so beautiful
and inspiring that one cannot help but lay railroad
tracks or an interstate highway system across it.
And so it is as fascinating to see how Faulkner
deals with migratory consciousness as it is to see
how Cather handles rootedness.

It seems to me that Peter and Pavel endured a
great deal of guilt over the wolves incident, in fact
never quite overcoming it. And, certainly, Lena
Grove seems etemally moving, never to set down
roots. But you're right about the complex rela-
tionship between these authors! And | also agree
with you when you claim, in your book, that “Willa
Cather felt neither alienated nor detached by
displacement but in fact marked intellectual
bounty by her own spatial mobility” (5). In es-
sence, you riot only let Cather off the hook for not
following Sarah Orne Jewelt’s challenge to write
about what she knew, but you suggest that
Cather is always pushing towards new knowledge
as a sign of cultural awareness. How would you
defend this position against those who take
Cather at her word when she claimed to write for
the back-ward looking?

Well, we might also say that Cather followed
Jewett's advice better than Jewett could have
imagined when Cather wrote about what she
knew about mobility. There is no question that
there is nostalgia in Cather. There’s nostalgia in
Faulkner, too, for that matter. Movement entails
loss. Anyone who has packed up to move knows
that a lot gets thrown away in the process, and
often these are the things you end up missing.
This process applies to intellectual and emotional
possessions as well as to material items. In Ca-
ther, people become defined as much by what
they have relinquished as by what they possess.
In fact, | think that one of Cather’s great insights
is that human beings actually possess what they
relinquish. In contemporary terms, it's like when
you delete something from your computer’s hard
drive, and so it's gone — but, as anyone who has
mistakenly deleted something has found out, what
is deleted is also still there, and can be recovered
— it can be “undeleted.” This can be cast in
Freudian terms as well, in the case of the uncon-
scious. But we always need new metaphors,
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right? Well, we know that technology is no more
than the reification of what the human spirit de-
sires, that all technology mirrors the soul. Cather
knew that the soul was capable of deleting and
undeleting its attachments and its commitments.
Now, you have to have something to delete from
your hard drive in order to undelete, which is why
all this may make no emotional sense to those
“not under forty” Cather talked about. But look
closely to the preface of Not Under Fortly. It's not
simply backwardness that is of interest, but the
capacity of those who are considered forward-
looking (like Thomas Mann) to contain and recog-
nize within their forwardness this backward quality.
There comes a point in every life where one
should recognize that every great movement
forward is also the recovery of something deleted,
a reappearance of some backward phenomenon
in the guise of a new idea. So, to answer your
question, we should take Cather at her word when
she said she was “backward,” but we'd better
make sure we know what her word meant.

! like the way you put that. But | have another
question related to the previous one; you suggest
that Cather’s likely lesbianism makes the catego-
rization of her as “nostalgic for a pioneer era, a
repository of old virtues,” “difficult” (11). First, |
wonder why you think this is so? Second, are
you intimating that perhaps Cather’s sexuality is
one key to explaining her attraction to displace-
ment as a literary theme?

| think | said that three things, her unconventional
lifestyle, her likely lesbianism, and the experimen-
tation with gender identification in her fiction are
what make such a categorization difficult. Cather
wasn't flashy, but she was as technically innova-
tive as any in the ranks of modernist writers this
century. Cather did not advertise it, but her living
arrangements and her travel schedule make her
private life as distinctive, even exotic, as any of
our more visible avant garde literati. And what
she did with gender and sexuality in her writing
still confounds us and compels us to rethink easy
categories of masculine and feminine, bisexuality,
homosexuality, heterosexuality, sexuality in
general. So | for one can not understand the
reading of her as longing for old virtues. First of
all, she was too smart to ever presume such
vitues ever existed. Old virtues have always
been old virtues, haven't they? They exist now
and have always existed in the imagined past,
invoked as a justification for enforcing some
prohibition on human freedom. As for Cather's
own sexuality? Well, until | am comfortable with
your concluding that | think the way | do because
| am a heterosexual in a monogamous marriage,
| would never presume to argue that what
pleased Cather’s body explained or provided the

’ (Continued on page 18)
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key to her aesthetic creations. That's a danger-

ous inteliectual road to travel, and it is potentially -

belitting. But | understand the necessities of
contemporary sexual politics, and think that
Cather’s lifestyle choices should be shouted from
the rooftops if it helps someone, somewhere, to
live the life she wishes to live without some blind
fool talking about oid virtues in her face.

Is it your idea, then, that sexuality plays no role in
aesthetic creation? Or marital status, for that
matter? Why, | wonder, does marriage after
marriage fail in much of Cather’s fiction? Or
Henry James’s? It's inconceivable to me that
Cather could have written the Molly Bloom chap-
ter of Ulysses, or the Vanamee sections of The
Octopus, for example. I'm certainly not arguing
that sexuality controls aesthetics single-handedly.
But | do think it plays a role in facilitating aesthet-
ic discourse. Further, why is investigating the
potential lesbian angle of Cather's aesthetics
“potentially belittling”? It would be if we were io
critique Cather as Lesbian — period. But good
critics don’t do that. | guess what I'm lrying to
say is, is exploring the function of lesbianism in
art necessatrily or solely a political gesture?

Of course sexuality plays an important role in
aesthetic creation, and the social pattern of one’s
sexuality is also central. What | am arguing
against is sexual essentialism, if you’ll forgive an
awful phrase. You know the arguments that
Cather said X because she couldn’t say Y, and
she couldn't say Y because she was a lesbian.
In my opinion, this is belittling, and reminds me of
nineteenth-century arguments about women
writing through their glands and men through
their minds. So in this case | argue for the
recognition of a difference of opinion among
critics. | know the arguments | am countering,
and | find them valuable, especially toward an
understanding of exactly how sexuality (especially
sexuality without social sanction — outside of
marriage, homosexuality, etc.) influences and
informs creativity. - But 1 would not privilege
sexuality above other passions. And yes, this
comes to you from a man in a comfortabie,
sanctioned, and passionate middle-class mar-
riage. And speaking of marriage, what of the
Nebraska Burdens? There’s one happy mar-
riage. But happy marriages are pretty dull. Ifind
Sapphira and Henry Colbert's marriage to be
among Cather’s best portraits, especially if we
consider marriage as a power struggle between
two impassioned people. That scene of reconcili-
ation, before Sapphira dies, is worth a hundred
scenes of domestic bliss. | do think Cather pro-
vides positive images of marriage — but to her
credit, and our benefit, she makes it damn clear
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that marriage is no cure for anything and is
certainly not a good idea for everyone.

| think we had already agreed that “sexual essen-
tialism” is a bad idea. But | would caution against
using this label against all critics who choose to
explore the function of lesbianism in Cather's
fiction. No one is “privileging” sexuality as a topic
any more than, say, you privilege migration in
your book. That is, we all contribute in different
ways. Lesbian criticism is only a small part of the
body of work written about Cather and sometimes
| think such criticism seems much more prolific
because such a frightened spotlight is continually
shining on it. Speaking of sexuality, would you
clarify a point you made about Professor St.
Petor. You claim, “if we come face to face with
[our] original ego in the form of a fact or an idea,
we agree with it; if it comes in the form of a
student, we fall in love, as St. Peter fell in love
with Tom Outland” (34). To what extent might
Cather be delving into Freud here? To what
extent is she risking an interpretation of homo-
erotic desire?

You've zeroed in on a sentence that surprised me
when | wrote it. 'm a professor of course, and |
do know how traumatic it is to move an office.
As for St. Peter’s love: Intellectually, a writer can
spend hours, maybe days or weeks, working out
some complex problem in his writing, only to
come to a conclusion, which seems so bright and
new, but turns out to be a reaffirmation of one of
his bedrock ideas. And so he agrees with it,
writes it down, and his readers marvel at his
consistency. This process is enacted with stu-
dents. We forget, in this era of antiseptic human
relations, that teaching is a passionate profes-
sion. (I sometimes think that Distance Learning
is academic “safe learning” — no bodies come in
contact — and that for this reason techno-educa-
tion can only accomplish a portion of the educa-
tional experience.) Now don’t go putting me
down as lurid or perverse! | mean that profes-
sors routinely fall in love with students, and if they
are not corrupted by our sexually-charged mass
media, will know how to channel that passion into
what is good for the student's intellectual devel-
opment. The students we love are the students
in whose minds we see ourselves incarnate —
they have similar questions, desires, drives.
Their gender is irrelevant. It is this phenomenon
that allows teachers to feel so good despite what
are often poor working conditions, and despite
the many students who fail to meet their potential.
Furthermore, the spark from that love can em-
power the student for years, providing a lifetime
of inspiration based upon an experience with a
teacher who truly believed in him, believed
sometimes more deeply and thoroughly than the
student believed in herself. The story of St. Peter

is among the most remarkable tributes to that
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kind of experience | know of. Homoerotic? Sure,
some will reduce it to that, and again, there are
important reasons to do so, given today’s sexual
politics. And of course, teachers and students
have been sleeping together since at least the
days of Socrates. Socrates was put to death for
corrupting the youth of Athens. But St. Peter is
given the ability to choose to live, to face the
future, and, one expects, to recognize his spirit
once more in the passionate eyes of youth.

How does suggesting that St. Peter was erotically
attracted to Tom Outland affect today’s sexual
politics, | wonder? | just think Cather demon-
strates powerful intuition and emotional clarity in
her presentation of these characters. And “homo-
erotic” in this case, for me, entails no more
physical sexuality than the “erotic” which | would
use to characterize Clément Sebastian’s attrac-
tion to Lucy Gayheart. You remarked that St
Peter is “given the ability to choose lo live once
more in the passionate eyes of youth.” Do you
believe that he chooses to do this? Something is
irrevocably gone, | think: | read the loss as pre-
cisely passionate youth, Tom, the Kansas boy
. ... And when | think of Niel Herbert, Jim Bur-
den, and the pall Myra casts upon Nellie’s con-
ception of love — I read all of these instances,
St. Peter providing no exception, as examples of
youthful passion gone away. Which leads me to
another question: no doubt Cather believed in
living, in moving on, but with what attitude? Why,
in so much of her fiction, does the past cast such
a dark shadow?

You're right; all the instances you mention are
examples of a discovery that youthful passion has
passed away. However, what also distinguishes
Cather (and what makes her work so satisfying to
readers at various ages) is that she takes age
seriously, and writes not just poignantly but with
great insight about the processes and metamor-
phoses associated with staying alive a long time.
I mean, the first time | read The Professor’s
House | thought that St. Peter was a fuss budget,
now I'm not so sure, and | am beginning to think
that Outland is something of a show-off. You'll
have to tell me more about the dark shadow that
hangs in Cather. | don't see it.

Well, Niel Herbert’s wounded vision, Nellie Birds-
eye’s tarnished picture of love, Harry Gordon’s
awfully quiet future, etc . . . .

There are the Catherian passion twins, Memory
and Desire, and life in Cather hangs in the bal-
ance. Too much memory is fatal (as with Mr.
Shimerda), but so is too much desire (Claude
Wheeler comes to mind). | see the wolves epi-
sode in My Antonia as central to this idea. There
the past does hang like a black shadow over
Peter and Pavel. But to Jim and Antonia, those
wolves, who feed on the new bride and groom,
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seem to represent unleashed passions of all
sorts, dangerous and seductive, a good example
of the pleasure and danger associated with
sexuality. ‘Jim says he never forgets the episode, -
and it stays with him throughout a distinctly
passionless life. In any case, what is the black
shadow of the past to one set is the onset of
desire to another. Wolves have to eat, after
all. ..
You like those wolves! Well, so do I. | wanted to
ask you: in your book, you seem disposed to
portray individuals (St. Peter) and cultures (the
extinct cliff dwellers in The Professor’'s House and
Song of the Lark, as well as the Navajo in Death
Comes for the Archbishop) who insist on living in
a certain place as doomed “by Catherian stan-
dards” (98). Does Cather validate such stan-
dards or merely accept them? In other words,
isn’t Cather’s resuscitation of past voices cele-
brating beauty tinged with lament? Cather de-
scribes those who likely destroyed the cliff dwell-
ers as barbaric. Is Cather indifferent to those
who try to hold on to the past, or who turn there,
in search of meaning? ’
Oh no, not indifferent. Where else can we turn?
We put our faith in the future, assuming for the
sake of our sanity if nothing else that “it will all
work out,” as we say. But we hold that faith
because we know that at some point in the past
someone said we'd never get this far, and here
we are. It may well be that what destroys the
present is barbaric by present standards, but
what else could it be? | know of no one who
invites the executioner to dinner. I'd like to
rephrase your question to what | think you are
getting at: Does Willa Cather believe in Prog-
ress? She saw and recognized and wrote about
historical change, stages of empire, waves of
time — but Progress? My sense is that she be-
lieved strongly in individual progress — you
know, Thea, St. Peter, Alexandra — people who
learned things and progressed. But on the stage
of world history, she was more in tune to contem-
porary theories of cyclical history. | mean, those
who destroyed the Roman empire were barbari-
ans, and those who eventually destroy the pres-
ent order will also be barbarians. No, Cather was
not indifferent to those who study the past to find
meaning. Remember, the most effective of the
forward-looking are backward-looking as well.
Not to do so is like driving a car without mirrors,
a very disconcerting and deadly way to go.
In your book, you cite Lucy Gayheart the charac-
ter as “St. Lucy, patron saint of the migratory
dimension, the compensatory image” (118) in
terms of what she offers to the town of Haverford,
or to us, for that matter. | wonder why you are so
much less generous with Myra Henshawe —
who, after all, becomes an icon for Nellie Birds-
{Continued on page 20)
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eye. Similarly, while you see Lucy as a positive
example of imagemaking, you denounce Claude
Wheeler as one of the “men whose lives were
emply enough to find the prospect of death in
battle preferable to life in their time and place in
America” (166). From a town perspective, is
Lucy any less “one of ours” than Claude? Does
her life spell some kind of success which eludes
Claude — or Myra, for that matter?

Consistency is not really a human characteristic.
You're right, the categorizations under which 1
examine these characters are fluid. In some
ways Myra Henshawe is worse off than Lucy
Gayheart because Cather saves Lucy full knowl-
edge of her own failure. But | am intrigued by
the parallel you suggest between Claude and
Lucy. Both of these characters have ambitions
that exceed their social support systems, to put it
clinically. Claude goes to war, Lucy goes to
Sebastian, each expecting fulfillment. In this
sense yes, Lucy is “one of ours,” but of course
we don’t build monuments to honor women who
die in the name of unrequited desire. It is pretty
to think so — a “tomb of the unknown lover,”
wouldn’t that be another kind of world.

I love your idea about the “tomb of the unknown
lover™! It reminded me of how | felt visiting G. P.
Cather's grave. | thought about Claude and
David, about how Claude — like Lucy — finds
passion and vigor away from small-town life only
(perhaps luckily?) to have life itself snatched
away. In your book, you're harsh towards Claude
while | find myself comparing him to Lucy more
and more. Both are disappointed, both are naive,
neither is supremely talented. But both are
sensitive. In a letter to Dorothy Canfield Fisher,
Cather wrote extensively about how much Claude
had come to mean for her. So | can’t agree that
she is archly ridiculing him. Claude, like Lucy,
makes one great journey metaphorically repre-
sent the growth from childhood to passion? They
die with it; it is enough. Do you think that moving
is metaphorical in these instances? In any
instances? .

You're very convincing about Claude and I'm
going to keep your impression of his journey in
mind when | read that novel again. | also like the
idea of metaphorical journey, and find it crucial.
Cather was no tourist — by which | mean, she
does not present travel as recreational or suggest
that it is of value in and of itself. One has to go
somewhere with purpose. Can this be accom-
plished sitting in one’s chair? | think so. St.
Peter does it, for one, as he looks out his window
to the lake. Physical migration is only half the
Catherian aesthetic | outline in my book; the other
part is spiritual and intellectual. | like your sug-
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gestion that Claude goes a lot further than
France, and Lucy returns to much more than her
hometown. Both are thoroughly shaken out of
previous intellectual and spiritual homes, and
provide models, or examples, of the distance the
human mind can travel. To me, among the most
fascinating of ali things Cather wrote about is the
idea of intellectual migration — how ideas move
around the globe, how they enable physical
migration and in turn are facilitated by the interac-
tions between migrant and host, turning migrant
into homesteader and homebody into migrant.
The difficulties we have pigeonholing Cather
testify to her great success in writing and living
this aesthetic. What is she? Nebraska writer?
Lesbian writer? My argument with the latter is no
different from my argument with those Catherland
signs in Nebraska. Cather is a towering genius
with many towers, a writer of place from many
places, a writer of passion with multiple passions.
This is what | meant when | said the world is
catching up to her. The model of living Cather
presents may save us yet with the idea that ideas
must always divide us. In Cather, ideas play host
to the passions for the time being, before being
worn thin. After that, new ideas arrive to give
voice to restless desires. In this sense, differ-
ences of opinion are not divisive, but instructional,
as they reveal the complexity of human life and
counter the impuise to centralize one’s own
desires and marginalize those of others. Maybe
this is what happens to St. Peter. He is decen-
tralized and comes to see himself as existing in
a familial and social web where real people, not
dressmaker’s forms, surround him, people with
passions as real as his own. So yes, there’s loss
there, but there is also a new existence to face,
and he certainly does not have to face it alone.

You write, “perhaps survival in the twenty-first
century will depend, as it did in seventeenth-
century Québec, on our making the past into a
world apart, something from which no debt can
emerge that will impinge on the future” (111).
How would you defend such a statement in the
context of multicultural studies, particularly in a
discussion of Sapphira and the Slave Girl?

This is a great question. My only defense is that
word “perhaps”. This is the issue, isn’t it? What
debt is owed? | think that our protracted debate
about the national debt is a deflection, like what
psychologists say about married couples who
argue over the household budget. The debate is
really about something else. Is the real national
debt the trillion dollars, or is this figure merely an
expression of the interest on 40 acres and a mule
times four million emancipated slaves com-
pounded over one hundred and thirty-three
years? Maybe the trillion doliar debt is our way
of saying we can’t make restitution. It's like a

mantra, “we can't pay it back, we can't pay it
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mance each evening by one or two of the Chautauqu-
ans and casual interactions with participants at the
breakfasts and workshops during the five day event,
those in attendance will have a rare glimpse into the
personalities and times of the selected. authors.
Appearing at the Chautauqua will be Mark Twain,
Stephen Crane, Kate Chopin, Zitkala-sa, W. E. B.
DuBois, and Jack London. A special addition for the
Red Cloud meeting will be young Willa Cather, por-
trayed by Jennifer Yatskis from Jamestown, North
Dakota, a senior honor student doing her senior thesis
on young Willa Cather. The books highlighted during
the week will be The Adventures of Huckleberry Finn,
The Red Badge of Courage, The Awakening, American
Indian Stories, The Souls of Black Folk, and The Call
of the Wild. In July 1894 Willa Cather wrote nine
articles for the Lincoln Evening News on the Chautau-
qua that was held that year in Crete, Nebraska. You
may want to read the three of these articles that were
reprinted in the 1975 WCPM Summer Newsletter, and
Bemice Slote’s article, “Willa Cather Reports Chautau-
qua, 1894” in the Spring 1969 Prairie Schooner (117-
28). Other interesting reading includes “When | Knew
Stephen Crane” by Willa Cather, reprinted in Prairie
Schooner, Fall 1949 (231-36), and also in The World
and the Parish (771-78), edited by William Curtin;
“Stephen Crane and Willa Cather” by Bernice Siote,
The Serif, December 1969 (3-15), and a preface by
Willa Cather from The Work of Stephen Crane, Knopf;
1926, which is reprinted in Willa Cather on Writing (67-
74).

o OTHER EVENTS — Also on the calendar are

€ Pastime and Playthings May 6 and 7, the Ameri-
can Literature Association meeting in Baltimore, May
22-25 (two Cather sessions), the Prairie Institute June
9-13, the Seventh International Willa Cather Seminar
in Shenandoah, Virginia, June 21-28 (see the web
page at <http://www.su.edu/willasem/index.htm>), and
the Western Literature Association meeting in Albu-
querque, New Mexico, October 15-18 (usually many
Cather sessions). To end the year, Willa Cather’s
birthday will be celebrated on Sunday, December 7,
with a Victorian Christmas Tea and special showing of
the new introductory video to the Willa Cather State
Historic Site.

% NEW VIDEO — The new introductory video, a

®  special project of the Nebraska State Historical
Society and Nebraska Public Television, will no doubt
provide an excellent orientation for the Cather journey
in Red Cloud, considering the fine quality of the
productions that NPTV has done on Cather to date.
Filming has been completed but editing and final
preparations will take several more months. The
NSHS has commissioned introductory videos for four
other of their historic sites.

\

’0’ CONSERVATION ASSESSMENT Julie

€ Reilly, Nebraska State Conservationist, is doing
a conservation assessment of the Cather properties
and archives. During three days in late January she
and Brent Carmack thoroughly inspected all the
properties. Gail Potter and Paula Doe took an invento-
ry of all the artifacts at the Cather Childhood Home
and placed a few more appropriate objects in the
house.

% HisTORYAMERICA — On August 11 HisToORy

¢ AMERICA will again bring a group to Red Cloud
on the “Pioneering Women” tour which concentrates on
Willa Cather, Mari Sandoz, and Laura Ingalls Wilder.
The tour originates in Lincoln, Nebraska, on August 9
and retumns to Lincoln on August 16, after traveling to
Red Cloud, Sandoz country, and to South Dakota’s
Wiider country. Historian Jack McDermott will be the
principal guide, and there will be many stops, including
a visit to a real sod house. If interested in knowing
more, contact HISTORYAMERICA Tours at 1-800-628-
8542 or look for their web site at historyamerica@air
mail.net.

KR WEB PAGE/E-MAIL — Speaking of web sites,

€ we too have entered the modern age by estab-
lishing a web page and an e-mail address. Our web
page may be viewed at www.willacather.org and our e-
mail address is: patpwcpm@gpcom.net. We are
grateful to the advertising agency, Portwood, Martin,
Jones in Hastings, Nebraska, for designing our web
page as a service to us.

<% PRAIRIE INSTITUTE, JUNE 9-13 — May 24 is
€ the registration deadiine for the Third Annual

Prairie Institute which will be held at the Red Cloud
Eiementary School from June 9-13. Three hours of
graduate or undergraduate credit (one hour each in
geography, history, and English) are offered by the
University of Nebraska-Kearney. Teachers for the
Institute are Dr. Charles Peek, Dr. Mark Eifler, and
James Fitzgibbon. The registration fee is $100 and
includes use of facilities, moming rolls and coffee,
special speakers, and the traditional prairie dinner. A
nonrefundable deposit of $25 is due by May 24. The
theme for this year's Institute is Lost and Found: The
Evolution of Prairie Pathways. The announcement
states that “the Institute will address how, when, and
why various communities came to be here, from the
biological communities represented in the fossil record
to the human residents of the prairie . . . . Always the
pathways show us varied circumstances of the conver-
gence or clash of myth and material value systems.
And as always, the Institute will treat its subject interdi-
sciplinarily, demonstrating how literature and story,
paleontology, and history can be integrated in our
approach to fuller understandings.” In addition to the
classroom instruction, lab (prairie) work and tour, eqch
evening will offer special talks: “The Overland Trails:
Neihardt” (Joe Green and Stan Smith will address






WILLA CATHER NEWSLETTER

Editor: John J. Murphy, Brigham Young University

News Editor: Patricia K. Phillips, WCPM

Bibliographer: Virgil Albertini, Northwest Missouri
State University

Editorial Assistant: Sally Murphy, Salt Lake City, Utah

EDITORIAL BOARD:
Bruce P. Baker, University of Nebraska at Omaha
Ann Romines, George Washington University
Susan J. Rosowski, University of Nebraska-Lincoln
Merrill M. Skaggs, Drew University
David Stouck, Simon Fraser University
John Switt, Occidental College
Loretta Wasserman, Annapolis, Maryland

Willa Cather Newsletter weicomes articles, notes
and letters to the editor. Address submissions to
John J. Murphy, English Dept., Brigham Young
University, Provo, Utah 84602. Essays and notes are
currently listed in the annual MLA Bibliography.

Inside:

YOU CAN PARTICIPATE IN THE LIFE AND GROWTH
OF THE WILLA CATHER PIONEER MEMORIAL
*. By being a Cather Memorial Member and financial contributor:
ANNUAL MEMBERSHIPS

Benefactor ......................... $1000.00
Patron ........................... ... 500.00
Friend ......... ... .. ... . ... .. ... .... 100.00
Sustaining ............................. 50.00
Family ... ... ... ... ... . ... 30.00
Basic ........... .., 25.00
Student . ............ .. 15.00

(Foreign Subscription: add $5.00 to membership category;
if air mail, add $10.00)
WCPM members receive: * Newsletter subscription
* Free guided tour to restore buildings

By contributing your Willa Cather artifacts, letters, papers, and
publications to the Museum.
¢ By contributing your ideas and suggestions to the Board of

Govemnors.

ALL MEMBERSHIPS, CONTRIBUTIONS AND
BEQUESTS ARE TAX DEDUCTIBLE
Under Section 170 of the Internal Revenue Code of 1965

AIMS OF THE WCPM ‘
» To promote and assist in the development and preservation of the
art, literary, and historical collection relating to the life, time, and
work of Willa Cather, in association with the Nebraska State
Historical Society.
* To cooperate with the Nebraska State Historical Society in
continuing to identify, restore to their original condition, and
preserve places made famous by the writing of Willa Cather.

. To provide for Willa Cather a living memorial, through the Founda-

tion, by encouraging and assisting scholarship in the field of the

¢ Interview with Joseph Urgo humanities. _
. ¢ To perpetuate an interest throughout the world in the work of Willa
¢ Woodcuts on Archbishop Cather.
BOARD OF GOVERNORS
¢ Mildred Bennett's Last Cather Essay Virgil Albertini Ron Hull John J. Murphy
William Thomas Robert E. Knoll Harry Obitz
i i Auid, M.D. Betty Kort Nancy S. Picchi
¢ Miss Cather’ Eng"Sh Teacher Bruce P. Baker, Il Melianee Kvasnicka Ann Romines
« ' ” Jo Bass Ella Cather Lewis Susan Rosowski
¢ Note on “Paul’s Case Mildred R. Bennett Catherine Cather David E. Scherman
i Don E. Connors Lowell Merrili M. Skaggs
¢ Cather Ob'tuary George Day Dale McDole Helen Cather Southwick
James L. Fitzgibbon Gary L. Meyer John Swift
¢ And More David Garwood Jo Ann Middieton Gary W. Thompson
Susanne George Miriam Mountford Marcella Van Meter
Patricia K. Phillips, Director
Printed by Vaughans Printers, Inc., Hastings, Nebraska
Nonprofit Organ.
-~ U.S. POSTAGE
o PAID
Red Cioud, NE
Permit No. 10

Willa Cather Pioneer Memorial
326 North Webster
Red Cloud, Nebraska 68970

7th International Cather Seminar

June 21-28, Winchester, VA



